Ethikunterricht ist (auBerdem) im Vergleich mit d?m.Rels—
gionsunterricht ein Unterricht 2weiter Klass.e, was }Jbr:gen‘s
schon an der Anzahl der Wochenstunden sichtbar ist {Reli-
gion - 2 Stunden pro Woche, Ethik - 1 Stunde). In unse-
rer Schule kommen Kinder aus dem Sch.u!hort - c.ia Qer
Schulhort Uberlastet ist — zum Ethikunterricht L.md die Kin-
der kommen zum Ethikunterricht, statt in etnem Rfaum
volier Larm zu bleiben, da sie bis zur Abholzeit von ihren
Eltern versorgt werden miissen.”

Nicht {iberall, nicht in allen Schulen sieht die Lage.des Ethnku.n—
terrichts und der Ethiklehrer so aus wie hier geschlld.ert. Es glbt
auch zahlreiche Beispiele von einem LJnormalen® Ethlkunt?rr!cht
und es gibt auch Ethiklehrer, die nicht unter de.m,.was sie von
der Umgebung erfahren, leiden mdssen. Das gilt lrvwsbes“ondere
fiir die Schulen in gréBeren Stadten und fiir sog. Lprivate® Schu-
len.

Der Ethikunterricht an polnischen Schulen wird abe'r an mehreren
Orten und noch fir mehrere Jahrzehnte und fur eine Menge von
Lehrern eine Quelie des Unbehagens sein.
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Introduction

There is not a lot of agreement about what ethics education
should be. Depending on the country there are different educa-
tional policies and national curricula of ethics education. Different
are also organizational soiutions as ethics education can be cov-
ered by one separate subject, or be incorporated into another
subject, non-curricular activities, also have a form of trans-
subject path. In addition, ethics education can be introduced in
different ways in schools depending on the way how teaching is
performed and what learning approaches have been chasen, Gil-
bert Ryle? is distinguishing ‘teaching how’ and ‘teaching that’, ar-
guing that ‘teaching how' had a more lasting impact than simply
teaching the facts. On the other hand, too much emphasis on
‘teaching how’ can result in teaching to conform to habit, leading
to “teaching obedience with the threat of hellfire if the rules are
broken”. Matthew Lipman® notes advantages of giving the priori-
ty in teaching to collaboration and inquiry rather than focusing
too much attention on ‘teaching that’. Learning how to do things
is more than a matter of knowledge meaning memorizing facts or
following procedural instructions, and requires inquiry that is
centered on thinking, solving problems, which enhances the un-
derstanding of the underlying concepts®. Knowledge of concepts
is referred to conceptual knowledge, also sometimes called con-

! The publication is a part of results of a research project on “Ethicsteaching in the
education system in Potand and in selected countries ofWestern Europe (Germany,
Great Britain, Spain, Portugal, France, USA, Norway, Finland)" ["Ethikunterricht im
Bildungssystem in Polen und in ausgewsdhiten Lindern Westeuropas (Deutschiand,
GroBbritannien, Spanien, Portugal, Framkreich, USA, Norwegen, Finnland)'} (11 K
1203 1181} firanced in the years 2012-2016 by the Polish Minister of Science and
Higher Educaticn by means of the Polish National Program for the Development of
the Humanities.

?in Cahn, S. E. (Ed.). The philosophical foundations of education, New York: Harper
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* Lipman, M. (2002). Thinking in education (2nd ed.). New York: Cambridge Universi-
ty Press.
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ceptual understanding or principled knowledges.? Knowledge of
pracedures is often termed procedural knowledge’. For example,
‘Procedural knowledge is ‘*knowing how’, where procedures h‘ave
been characterized using such constructs as skills, strategies,
productions, and interiorized actions’.

In this paper I attempt to present approaches to ethics education
in schools in England and Poland. More specifically.I t"!oped to
shed light on the similarities and differences of orga_nlzatlonal so-
jutions and teaching content enclosed in school curricula. I argue
that “ethics education” is an umbrella term for two quite different
organizational approaches. Ethics education in En_gland proposes
the implementation of education to the valu_es in the form of
trans-subject path, included in different subjects _at all schogl
levels. In Poland, ethics education is conducted ET\ schools. in
aseparate subject. Looking at national curricula, ethics education
in England is focused on promoting values that are complemen-
tary to fundamental British values, such as democracy, _rule of
law, individual liberty, mutual respect, tolerar?ce of dlfferent
faiths and belief. The analysis of the Polish national curriculum
for ethics showed emphasis on steering children towa.lrds the
search and commitment to fundamental values of social life, such
as fairness, respect, responsibility, and justice.

Moral development in schools in England - an overview
over solutions

Mora! education in England, up to the late &0s w?s tied to rgli—
gious education, being rarely a timetabled subject in schools with
the assumption that “good morals were more often caught than
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procedural learning. Developmental Psychology, 27, 777-786; p. .

taught™, Prior to that time new visions were implemented, re-
sulting nowadays in supporting the development of moral educa-
tion in different curricula and non-curricula activities within for-
mal and non-formal education. The advisory body for the ques-
tion how to implement moral education in schools is the Depart-
ment for Education. Schools have obligations under section 78 of
the Education Act {2002) to promote the spiritual, moral, cultur-
al, mental and physical development of pupils at the school and
of society, as part of a broad and balanced curriculum. To sup-
port schools, the Department for Education is financing cam-
paigns such as Social & Emotional Aspects of Learning (SEAL), or
activities involving the local community, for example Living Val-
ves Education Programme (LVEP). In addition there is a web-
site’®, supported by the Foundation for Citlzenship (Citizenship
Foundation) helping schools promoting SMSCD (spiritual, moral,
social and cultural development). For the evaluation of pupils’
SMSC development OFSED (Office for Standards in Education) is
responsible as school inspection®’. Under the term “moral educa-
tion” within the SMSC development OFSTED understands the de-
velopment of the ability to recognize the difference between right
and wrong, understanding of the consequences of their behavior
and actions where pupils have been offered reasoned views
about moral and ethical issues, ability to understand and appre-

ciate the viewpoints of others on these issues (Citizenship Foun-
dation webpage),

Through ensuring pupils’ SMSC development, in November 2014
the Department for Education obliged head teachers and other
teaching staff of schools which are responsible for curriculum
matters, and governing bodies to promote fundamental British
values that are values of democracy, the rule of law, individual
liberty, and mutual respect and tolerance of those with different
faiths and beliefs. With the regulation, it is expected that pupils
should understand that while different people may hold different
views about what is 'right’ and ‘wrong’, all people living in Eng-
land are subject to its law. The school’s ethos and teaching,

? Halstead, 3.M., Pike, M.A, (2008). Citizenship and Moral Education. Values in Ac-
tions. Abingdon: Routledge.

' Citizenship Foundation webpage http://www.doingsmsc.org,uk/ date of extraction
7.11,2016.

! The Education Act 1992, 2005.
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which schools should make parents aware of, should support the
rule of English civil and criminal law and schools should not teach
anything that undermines it. If schools teach about re{'ingUfs law,
particular care should be taken to explore the relationship be-
tween state and religious Jaw. Pupils should be made aware of
the difference between the law of the land and religious fawi, As
tasks that the SMCS provision needs to include have been men-
tioned enabling to develop their self-knowledge, self-esteem and
self-confidence, developing of responsibility that should be ac-
cepted by pupils for their behavior and understanding how th'ey
can contribute positively to the lives of those living and working
with others, developing of tolerance and respect for different cut-
tural traditions and other people in general. Other tasks are the
developrnent of the acceptance that other people have different
faiths or beliefs to oneself (or having none). Additionally schools
should encourage respect for democracy and support for pa:l'tir:_i-
pation in the democratic processes. An important issue.wn:hln
promoting of British values was the appreciation of law, in 1,;:»ar—
ticular that living under rule of law positively affects citizens.

Additional to SMSCD, another opportunity to promote moral edu-
cation in English schools is the personal, social, health and eco-
nomic education (PSHE) that aims fo develop in school
knowledge, skills and attitudes necessary for fife in modern Brit-
ain, to manage many of the critical opportunities, challenges and
responsibilities they will face in future adult life’*. PSHE is a nc_m—
statutory subject on the school curriculum, however the section
2.5 of the national curriculum states that schools “should make
provision for personal, social, health and economic education
(PSHE), drawing on good pract‘lce”ls. For the Department for Ed-
ucation, the PSHE subject is “an important and necessary part of
all pupils’ education” and that schools should seek to use PSHE
education to build, where appropriate, on the statutory content
already outlined in the national curriculum, the basic school cur-
riculum and in statutory guidance on: drug education, financial

12 pgpartment of Education, Promoting fundamental British values as part of SMSC in
schools, 2014 ‘
13 pepartment of Education, promoting fundamental British values as part of SM5C in
schools, 2014.

1 nyational Cusriculurn, 2014

15 pducation (Independent School Standards) {England) {.t.’u.'nendment) Regulations
2014 which relate to the requirement to actively promote British values
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education, sex and relationship education (SRE)} and the im-
portance of physical activity and diet for a healthy lifestyle®.
Similar as in the case of SMSCD, schools are supported to im-
plement the PSHE. In the year 2006 the PSHE Association was
established that advises and supports schools with personal edu-
cation, social, health and economic education. The association
offers its members training in the creation of PSHE school pro-
grams, provides teaching materials, counseling, access to scien-
tific publications and participation in workshops and conferences.
The web page!’ allows teachers to share experiences related to
the implementation of the PSHE education.

SMSCD and PSHE are not the only opportunities for ethics educa-
tion in schools in England. Haydon'® noted a link between civics
education and moral education and claims that both, civics and
moral education should aim at enabling people to “see them-
selves as included, not exciuded”®. In the Crick Report? values
and attitudes have been presented as important parts of citizen-
ship education as “pupils learning about and how to make them-
selves effective in public life through knowledge, skills and values
(...) guidance on moral values and personal development are es-
sential preconditions of citizenship™*. Citizenship by B. Crick im-
plies not only knowledge but also values, skills and the under-
standing of citizenship such as respect for democratic public in-
stitutions and the rule of law, social and cultural values. It should
be noted, that the tendency for such a recognition of values and
attitudes within citizenship education began to appear not only in

¢ Guidance Personal, social, health and economic {PSHE) education (2013).
https:/fwww.gov.ak/government/publications/personal-social-health-and -econaomic-
education-pshe/personai-social-health-and-economic-pshe-education [date of extrac-
tion 7.11.2016].

7 https://www.pshe-association.org.uk

" Haydon, G. (2000) The moraj agenda of citizenship education, in: D. Lawton, J.
Cairns & R. Gardner (Eds) Education for citizenship {London, Continuum), 136-147.
¥ Haydon, G. {2000) The moral agenda of citizenship education, in: D. Lawton, J.
Cairns & R. Gardner (Eds) Education for citizenship (London, Continuum), p. 144,

0 pducation for Citizenship and the teaching of democracy in schools. Final report of

the Advisory Group on Citizenship 22 September 1998, Qualifications and Curriculum
Authority, London,

* Education for Citizenship and the teaching of democracy in schools. Final report of

the Advisory Group an Citizenship 22 September 1998. Qualifications and Curriculum
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the UK?, but also in the USA®, Canada®, Denmark®®, France and
Germany?®.

Promoting British values across the Curriculum - good
practice examples from English schools

Moral education is a non-statutory subject on the school curricu-
jum in England, however schools should make provision for de-
veloping values. At Gledhow Primary Schoo! the education of
British values in the form of a trans-subject path has been pro-
posed, which includes subjects such as geography, religious edu-
cation, civic education, history, science, physical education, for
children 6-12 vears of age (Class II-VI). Moral development in-
corporates teaching objectives across several subjects and
schools years?, among others through the timetabled subject
“Citizenship” (years 3-6). In the units of work “Rules and Regula-
tions” and “The Rights of the Child” learning outcomes have been
included referring to the knowledge about people who make rules
and have some idea how rules are enforced and discussions
about the rights they feel each child should have. The analysis of
good practice examples of promoting British values across cur-

2 Kiwan, D. (2008) Citizenship educatien in England at the cross-roads? Four moedels
of citizenship and their implications for ethnic and religious diversity. Oxford Review
of Education, vol. 34 (1), pp.39-58.

B ganks, J.A. (2004) Introduction: demecratic citizenship education. In J.A. Banks
(Ed.) Multicuitural societies in diversity and citizenship education: global perspec-
tives. Jossey-Bass: San Francisco, pp. 3-19.

2 gymiicka, W. (1995) Multicultural citizenship. Oxford University Press: Oxford;
Kymlicka W. (1999) Education for citizenship. In J,M. Halstead & T.H. Mclaughlin
(Eds.) Education in morality. Routledge: London&New York, pp- 79-102,

% Mourltsen, P. (2006) The particular universalism of a Nordic civic nation: common
values, state refigio and Istam in Danish political culture. In T, Modood, A.
Triapdafyl%idou & R. Zapata-Barrero (Eds.) Multiculturalism, Muslims and citizenship:
a European approach. Routiedge: Abindgon, pp. 70-93.

% grybaker, R. (1998) Immigration, citizenship and nation-state in France and Ger-
many, in: G.Shafir (Ed) The citizenship debates. Univesity of Minnesota Press: Min-
neapolis, pp. 131-164,

Luchtenberg, S. {2004) Ethnic diversity and citizenship education in Germany. in 1.A,
Banks (Ed.) Multicuftural societies in diversity and citizenship education: global per-
spectives, Jossey Bass: San Francisco, pp. 245-271.

Kastoryano, R. (2006) French secularism and Islam: France's headscraff affair. In T.
Modoad, A. Triandafyllidou & R. Zapata-Barrero (Eds.) Multiculturalism, Muslims and
citizenship: a European approach. Routledge: Abindgon, pp. 57-69.

* hirp://gledln addition to Citizenship
how.Ieeds.sch.uk/leeds/primaryfgIedhow/s'ste/pages/curriculum/promotinghritishvalu
esacross thecurricutum [date of extraction 17.11.2016].

riculum evidently shows the “learning how” principle of Ryle®
where it is more focused on inquiry and thinking, addressing a
range of community issues, with proposals how to sclve them
Thtj:‘ post-national coniext is referring to recognizing the re-'
strictions imposed by political systems such as apartheid. De-
mocracy has been introduced to pupils through comparing the
nature of Athenian democracy with modern democratic systems
‘I:onre global perspective within ethics education has been given i!'.l
Geography”, where pupils are learning about focalities in differ-
ent parts of the world. Even Physical Education is an opportunity
to find out about the rules in the team games and the notion of
fair play.
Promoting British values in England is obligatory at all school
levels, also in the secondary schools. Ladybridge High School is
an elxample of a school that is building a multicultural community
coming from different parts of the globe. The school actively
promaotes a “culture of mutual respect and tolerance, democracy
the rule of law, equal opportunities and freedom. British vatue&;
permeate throughout the school curricuium and support the de-
velopment of the whole child"®. In contrast to Gledhow Primary
School, Ladybridge High School is promoting British values
’Fhrough extra-curricular actjvities. The European Language Week
is orga-mized in the school every year. Visits to different places of
worship are planned, such as for example, St Paul’s Cathedral in
Lc?ndon. In addition, British values are promated at Ladybridge
High School through practicing democracy on the school level. In
the schools there are students councils and there is a [eaders;hip
tearn. Pupils are participating in supporting charities through
fund raising such as for UNICEF or victims of floods and earth-
quakes. Due to the multicultural populations of pupils, school of-
fers curricular activities allowing gaining skills needed to live In
the multicultural environment every day. Strong focus has been
put on tolerance and mutual understanding that is taught
thr?ugh developing knowledge about prejudice, discrimination
racism, bullying and sexism. In particular democracy and the rulé
of law are promoted in the curriculum through Citizenship les-

® Ryle, G. (1970). Teachin ini
! . . g and training, In S.M. Cahn (Ed.), The phil i
dations of education {pp. 413-424). New York: Harper & Rogvl. philesophical foun-

#  http://www.ladybridgehi iti
1711 2001 ybridgehigh.co.uk/about/british-values [date of extraction
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sons. Pupils are learning about the importance of the I-at.ﬂv an‘d
consequences of breaking laws. The meaning of bfaing 9 citizen is
experienced by visiting Parliament, or through listening to de-
bates in the House of Commons and the House of Lords. School
is inviting also guests from the Fire and the Prison Service or Bol-
ton Magistrates Courts. Although promoting British values . at
Ladybridge High School is conducted partly through “Iearmn_g
about” British law and democracy, the developed knowledgg is
more procedural, and pupils are learning how to be a respo'n.s;b|e
citizen in their own country. The principle of experiencing citizen-
ship at Ladybridge High School is supported by enco_u-'raging pu-
pils to make their own choices, offering opportunities for the
evaluation of their actions, providing boundaries for young peo-
ple to make choices about risky behavior. Pupils are supported to
find out the meaning of personal freedom in their fives. Freedom
is also emphasized as the right ta choose when participating in
extra-curricular activities.

Ethics educatien in Poland - organizational & curricular
solutions

Ethics education as timetabled, however not as an obligatqry
subject, has been introduced in schools in Poland afte‘r 50Ci0-
political changes in 1991 together with religious education. The
decision about attending on voluntary basis is made in the form
of a written staterment and can be changed anytime during the
school year. Results in ethics education are included in the §tu—
dent's grade point average however do not affect the promotion.
Contrary to England, ethics education is a separate school sub-
ject on all key levels, covered by the national curriculum. Extra-
curricular activities can be undertaken individually by schools,
there is no recommendation nor support from the government.

Nord and Haynes® noted two aspects of moral education. The
first is “moral socialization”, which is focusing on the develop-
ment of values, key norms and virtues that enable pupils to lea.d
a good life as members of different groups. The second a.spect is
referring to development of intellectual resources, sklils. _and
competencies, that allow moral judgements, one’s own decisions

2 warren A. Nord, Charles C. Haynes (20153 Taking Religion Seriously Across the
Curriculurm,
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and actions. When looking at the Polish curricuium for primary
school, first level (6-10 years of age, key level 1) ethics educa-
tion is oriented at “moral socialization” putting one’s beliefs, atti-
tudes and values into practice, through the development of social
skills and competencies needed to act as the member of a group.
Children are learning how to make friendships, cooperate and
communicate with others, shaping relations with peers and
adults and developing respectful attitudes towards others, both
individuals and cormnmunities. Developing skills like judgement is
accompanied by the evaluation of consequences of one’s own ac-
tions in order to adjust our subsequent thinking to actuality,
which follows Dewey's®! view that good moral judgement re-
quires us to follow the ways of inquiry.

One of the aims of ethics education in Poland is developing ap-
proaches to build a classroom or school environment as an ethi-
cal community. Children are learning the meaning of responsibil-
ity and developing knowledge about their own rights and obliga-
tions as members of communities that they build in the schoof
and together with family members. Social skills needed to live
together with others in the group are supplemented by develop-
ing one’s own opinions about the world, reasoning about one’s
own and other people’s behavior, recognizing consequences. In
the introduction to the curriculum it is recommended to analyze
the behavior of characters trying to develop one’s own opinion on
selected ethical issues.

At the primary school level ethics classes aim to familiarize the
children with important ethical values based on fairy tales and
stories, as well as the observation of everyday life. Due to the
nature of children's reascning, it is recommended to analyze the
behavior of literary characters during a course of ethics.

The analysis of the curriculum for the next upper level of primary
school, showed a focus on a reflective perspective of living with
others that should stimulate ethical awareness and responsibility.
Teaching contents emphasize the development of attitudes to-
wards man, human nature and moral obligations resulting from
relationships with others in various life situations. The tasks of
the school, mentioned in the curriculum, should be in particular

3 Dewey, 1. (1857). Reconstruction in phitosophy (enfarged ed.). Boston, MA: Beacon
Press. {Original work published 1920),
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supporting students in search of values, showing the meaning of
the rights and obligations resulting from living with others, like
respect for others.

Ethics is a discipline with a particular facus on thinking. The pri-
mary upper level provides pupils with insight into important ethi-
¢al values and norms, showed as part of democracy and citizen-
ship. Ethics education at this level aims at equipping children
with intelectual capacities such as the evaluation of their own
behavior, supporting critical thinking and non-cognitive abilities
like compassion. The teaching content is referring to identifying
the specific norms and values in a public community and a dem-
ocratic country. Pupils are recognizing situations violating these
norms and values {e.g. corruption), act in accordance with
standards and values in peer groups and school, considering the
role and importance of morality in own life, undertaking the
evaluation of their own behavior. Life of a citizen is showed from
the perspective of harmonious coexistence and interaction with
others and nature,

Compared to primary level, the curriculum for both lower and
upper secondary level I focus more on “learning that™*? and is re-
ferring to the knowledge related to moral values and basic no-
tions and concepts of ethics, in particular in the teaching topics
“Ethics and philosophy - relations, simitarities”, “Ethical theo-
ries”, “Morality, ethos, law”, “Customs and ways of life”. Another
area that is strongly supported in the curriculum is “Ethical di-
lemmas”, that offers opportunity to assess pupils’ decisions and
their impact on others. In the recommendations for teachers, en-
closed at the end of the curriculum, the need to develop “the
awareness of the important morai issues” has been emphasized,
presenting “one’s own opinion in a dialogue with others”, show-
ing.“interconnections”. Evident are the recommendations going
away from the traditional classroom to the inguiring one which
makes it desirable for pupils to engage with one another. The
conceptual knowledge® about basic notions and concepts has
been broadened with the way how concepts can be known, in the

3 pyle, G. (1970). Teaching and training. in $.M, Cahn (Ed.}, The philesephical
foundations of education {pp. 413-424). New York: Harper & Row.

3 Wiebert, 3. (1986). Conceptual and Procedural Knowledge: The Case of Mathemat-
jcs. Hitlsdale, WJ; Erlbaum; Star, J. R. (2005}. Reconceptualizing procedural
knowledge. Journal for kesearch in Mathemnatics Education, 36, 404-411.
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Polish case, through presenting connections and developing the
awareness of the important moral issues.

Similarly, in ethics education on both levels there are references
to the cooperation with others. Younger pupils, however, learn
how to be a member of smaller groups like the family or schoal.
In secondary schools, principles of living in bigger communities,
being a citizen of a nation state or a member of the global com-
munity are emphasized more. Although citizenship education is a
timetabled subject in secondary schools, it shares teaching con-
tent with ethics education with references to moral aspects of be-
ing a citizen, also to democracy, democratic norms and values,
character development, and the development of citizenship skills.

In contrast to ethics education on the lower school level, ethical
education on the upper secondary level emphasizes a contribu-
tion to the common good of both local and global communities.
Teaching content refers to global citizenship education where pu-
pils are considering duties and responsibilities being a member of
the national and global community. A specific form of ethics ed-
ucation is character education aiming primarily at character de-
velopment, moral virtues, habits and other aspects of character,
that affect morally right action and at the same time eliminate
poor habits®, An important issue is building positive refations
with peers, like friendships. Teaching content refers to duties like
assistance to people in need, the need to show respect for the
elder. Developing positive relationships with others is a base for
understanding one's own behaviors, understanding the impact of
one's own decisions on the others. Similar to the secondary lower
level, the strong point of the subject ethics is knowledge about
ethics theories, schools, and concepts. Ethics is presented as a

science that deals with morality, ethos, law, customs, and life
styles.

Conclusion

The paper was intended to present approaches to ethics educa-
tslon. in schools in England and Poland. More specifically 1 was
aiming at focusing in my research on the similarities and differ-

3 .
4 Ryan, Kevin. 2015. Moral Education - A Brief History of Moral Education, The Re-
turn of Character FEducation, Current Appreaches to Moral Education,

http://educaticn.stateuniversity.com/pages/2246/Moral-Ed i
e Sotar / ucation.html [date of ex-
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ences of organizational solutions and teaching content enclosed
in school curricula. The analysis of organizational solutions
showed that ethics education in English schools is provided in the
form of a trans-subject path, mainly within a spiritual, moral, so-
cial and cultural development. Additionally to the curricular activ-
ities, activities within post-curricular actions can be provided,
such as youth ensembles. In contrast to England, in Poland eth-
ics education is a timetabled subject, however not obligatory for
pupils. Extra-curricular activities can be undertaken individually
by schools, without any recommendations and support from the
government for such actions.

Kerry Kennedy claims that “the curricuturn is a cultural construc-
tion® and the debates about the curriculum” are not merely aca-
demic - they are debates about a nation's soul. About its values.
About its beliefs”. The study found that ethics education in Eng-
land is focused on promoting values that are complementary to
fundamental British values. Schools are free to decide how they
will include British values (democracy, rule of law, individual lib-
erty, mutual respect, tolerance of different faiths and belief}. An-
alyzing good practice examples from English schools t can be
seen that there procedural knowledge follows the “learning how"
approach, in particular how to be a responsible citizen in your
own counkry.

The analysis of the Polish national curriculum for ethics showed
that children are steered towards the search for and commitment
to fundamental values of social fife, such as fairness, respect, re-
sponsibility, and justice. On the primary school level the teaching
content is focusing more on the development of social skills, the
moral dimension of friendship and principles of living with others.
In secondary school the cultivation of social concern is empha-
sized more and deepening the understanding of the big ideas and
key concepts that have helped to shape civilization and continue
to inform the way we live. In addition, my analysis of national
curricula showed procedural knowledge and skills are emphasized
where pupils are learning how to be citizens in their own country,

* gennedy, K. 1. (2009): 5-6; cf. Kennedy, K.J. (2013) Civies and Citizenship in the
Australian curriculum: Global perspectives. Curriculum Perspectives 33 (1): 75.
® Kannedy, K. 1. (2009) 5-6; cf. Kennedy, K.J. (2013) Civics and Citizenship in the
Australian curriculum: Global perspectives. Curriculum Perspectives 33 (1): 75.
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me.mbers of the global community, building friendship and inter-
actions with others,

TI"_1e debate over defining moral education is often conducted
within two seemingly opposed perspectives: traditional character
education, focused on the development of specific kinds of virtu-
ous traits and habits®’ and rational moral education, which focus-
es on moral judgment and reasoning regarding justice and fair-
ness. The analysis of the curricula showed that the English and
Palish model of ethics education embraces both traditions, com-
bining a mix of traditional and rational moral education. Both
models define ethics education as the development of moral ex-
pertise, which requires the knowledge about national values, and

moral cognition, that includes thinking, reasoning, and under-
standing.
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