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Introduction

Islam is a religion that is broad and rich in subjects and areas developed
since its emergence fourteen hundred years ago. The religion that began
with the Qur’an and the traditions of the Prophet Muhammad as the only reli-
gious knowledge in the first generations of Muslims later required other aspects
of knowledge to help understand the two core sources of the Qur’an and the
Traditions of the Prophet. Therefore, with time, a number of areas of knowl-
edge such as the science of Qur’an, the science of Hadith, Tawhid, Shari’ah,
various dialects of Qur’anic recitation and other smaller areas of knowl-
edge were all developed in order to complement the knowledge of the Qur’an
and the Tradition of the Prophet. These areas of knowledge have been taught
through centuries since the time of the Prophet to date. These areas of know-
ledge must be learned by all Muslims as they pertain to spiritual matters,
the worship of Allah as the creator and sustainer of the universe, and how Mus-
lims should conduct themselves in their relationship with Allah, their fellow
human beings, as well as how to balance the life here and that in the hereafter.

In contemporary times, Islam is the second largest, as well as the fastest
growing, religion in the world. What started in the town of Makkah has now
spread into every corner of the earth. The need for Islamic education is as im-
portant as it has ever been because of the new generations of Muslims coming
up as well as the new converts who are flooding into the religion. It is not
only preservation and continuity that are needed with regard to Islamic edu-
cation. In addition, with changing times as well as the socio-economic forces
of the contemporary global world order, Islamic education must adapt new ways
and methods of teaching that suit the context of today’s reality and offer stu-
dents more exciting, interactive and lively ways of learning. Doing so will make
sharing the knowledge of Islam, which is considered compulsory on every
Muslim and Muslimah, easier and more attractive to Muslims, as well as to
non-Muslims who are curious about the religion.

One of the various ways of teaching which has recently been gaining attention
from curriculum developers, scholars and teachers in Islamic knowledge is de-
bate strategy which is a distinctive, organized, discursive and one of the strategic
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teaching methods that involves a dialogue among small group of people discuss-
ing a particular issue or topic'. Simply put, debate is a form of dialogue that
helps participants, listeners or readers find answer or solution between two
or more parties engage in the debate by talking about a topic and exchanging
ideas to deliver their different opinions?.

Debate itself is not a totally new method in teaching. It dates all the way back
to the Greek philosophers as it was shaped by the Sophists (5th century BC) who
developed a dialectic rhetorical method. The great Greek philosopher, Socrates,
was known for his dialectic method through which he would prove a wrong
and fix a mistake, clear confusions and inform the truth’. The Qur’an also gave
a number of stories in which a debate was used and urged Muslims to use
the method of debate to educate and inform others about the truth. One of those
instances the Qur’an mentioned was the debate between Prophet Ibrahim and
a king who challenged Ibrahim about the existence of Allah. Despite being
a method inherently encouraged by the Qur’an, the debate strategy method
could hardly be found in the modern methods of teaching Islamic disciplines.

Therefore, the aim of this study is to reintegrate debate strategy and make it
a method of teaching of Islamic education in a modern way.

Problem Statement

The teaching of Islamic subjects in schools is still dominated by the fun-
damental approach to formal education which is designed in a unidirectional
form, from teacher to learner, and homogenous (same for all) in nature, using
a standard curricular and uniform methods of teaching’. The traditional
methods of teaching Islamic knowledge lack interactivity which makes Is-
lamic knowledge monotonous to learn and the environment less exciting’.
This problem is inherent in the system of education in countries like Saudi Arabia
where the method employed in teaching Islamic studies is said to be based
on the Qur’an and Sunnah method®.
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The reason for this lack of interactivity in the traditional methods of teach-
ing Islamic studies is the inability of the traditional methods to cope with the
contemporary demands of the modern world. Islamic civilization faces stag-
nation without innovating new ideas at the practical level’. This is reflected
in the failure of Islamic educators to comprehensively address the challenges
that lead to the linking of Muslims to “backwardness” and stagnation®. Some
scholars believe that the failure of Islamic studies to address such challenges
is rooted in the inability of Islamic education to nurture critical thinking skills
among students’.

Objective of the Study

The major objective of this study is to identify the needs of debate strategy
in teaching Islamic education for schools based on students’ views; the study
will seek to answer the research question:

What are the students’ perceptions on the use of debate strategy to
teach them the subject of Tawhid?

Debate in Education

According to Doody and Condon', debate is a process of considering mul-
tiple viewpoints and arriving at a judgment that individuals and groups alike
employ in order to convince themselves or others about an opinion they hold.
This definition has also been echoed by Kennedy' who added that debate goes
back over 4000 years to the time of the Egyptians.

Many other scholars are of the view that in-class debate involves a two-way
approach whereby learners participate in the learning process, get the chance
to express themselves, develop the higher order of thinking, bring an end to
rote memorization and misunderstanding, and motivate the learners, as well
as helping them to stay away from prejudice, and make informed decisions
and judgments based on valid sources of data'.
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In the relationship between debate and critical thinking, Kuhn® believes
that one of the major factors developing critical thinking ability is a social one
whereby an idea is discussed with peers to collaboratively develop knowledge.
Moreover, the use of debate can enhance critical thinking skills through defin-
ing the problem, assessing the credibility of sources, identifying and challeng-
ing assumptions, recognizing inconsistencies and prioritizing the relevance
and salience of various points with the overall argument'. Debates raise the
level of students’ motivation and interests in the taught content which enables
students to think critically by reasoning, evaluating, understanding, conceptua-
lizing, and reflecting on the literature®.

In addition, Krieger'® also found that debate played a huge role in help-
ing students to progress in their ability to express and defend ideas, as well
as helping them to recognize flaws in each others’ ideas and arguments, which
is considered a key component of critical thinking. The development of critical
thinking skills in using debate strategy in teaching and learning is one of its
most salient features'. Learners are required to gather enough evidence while
preparing for rebuttals in order to support their arguments and viewpoints®.
A similar view has also been stated by Doody and Condon' where they argued
that debate helps learners to develop critical thinking skills by learning how to
define a problem, evaluate the reliability of resources, identify and challenge
assumptions, recognize contradictions, and prioritize the relevance and impor-
tance of different viewpoints in the overall course of a discussion. In addition
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to teaching students critical thinking skills, using a qualitative descriptive
approach®, debate was also found to have various instructional and educa-
tional functions which include mastery learning, creating a learning continu-
um, continuity in the learning, thinking centered learning, creative thinking,
increasing the speed of learning, promoting the evaluation power, promotion
of entrepreneurial skills, promotion of mental health, developing verbal skills,
teaching critical thinking and promoting social skills.

The use of debate in teaching requires that learners engage in constructive
teamwork to unify their position and eliminate redundancy which allows
the learners to take on a position and express their opinions/argument while
ensuring the maintenance of composure during analytical rebuttals?. This
makes debate an excellent tool for dealing with controversial courses and di-
sciplines of education. In addition, according to Walker and Warhurst®, the use
of debate also requires teachers and lecturers to step back from delivering taught
content and give students the space to teach and educate one another.

Debate Strategy in Islam

Debate can be defined in the Islamic context as a dialogue between two
parties on a subject, each party intending to prove his point of view and to
nullify the view of the opponent, with the sincere intention revealing the truth
and recognizing it once it is revealed. Debate has been a strategy that has
a long history within Islamic traditions. There have been various instances
of the use of debate in the holy Qur’an and Prophet Muhammad has been
reported to have employed this strategy in a number of instances during
the course of His prophetic life. According to Al Arify (n.d.) quoted from
one of the outstanding Islamic scholars of this generation, there are a number
of conditions of debate in Islam. These include:

1. Avoid talking too much so as to shorten the dialogue in order to discern
the purpose of the debate.

2. Avoid using strange words and sweeping generalizations.

3. Stick to what is relevant to the topic of the debate without getting
out of it.

4. Avoid mocking and making fun of each other.

Aim to reveal the truth even if it comes from the opponent’s side.

6. Do not argue against the opponent’s point until one understands
what the opponent means to say.

M. Najafi, Z. Motaghi, H.B. Nasrabadi, K.N. Heshi, op. cit., pp. 211-218.
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7. Wait for the opponent to complete their statement and avoid inter-
ruption while the opponent is talking.

8. Avoid looking down and demeaning the opponent which may lead to
avoiding the acceptance of the truth from the opponent.

Debate and dialogue are two concepts that have been used interchange-
ably in the context of Islam. Literally, dialogue means exchange of statement.
Its figurative meaning, however, refers to an exchange of conversation
between two parties on a specific topic in which each one of the two has
a different viewpoint for the purpose of arriving at the truth even if it comes
from the opponent. The glorious Qur’an has mentioned this three times:

1. In Surah Al Kahf (Verse 34): “And he had property (or fruit) and he
said to his companion, in the course of mutual talk: I am more than
you in wealth and stronger in respect of men”.

2. In Surah Al Kahf (Verse 37): “His companion said to him, during
the talk with him: “Do you disbelieve in Him who created you out
of dust (i.e. your father Adam), then out of ‘Nutfah’ (mixed drops of male
semen and female discharge), then fashioned you into a man?”

3. In Surah Al Mujadalah (Verse 1): “Indeed Allah has heard the state-
ment of her (Khaula bin Tha’laba) that disputes with you (O Muham-
mad) concerning her husband (Aus bin As-Samit), and complains
to Allah. And Allah hears the argument between you both. Verily,
Allah is All-Hearer, All-Seer”.

One can argue that Muslims are obliged to engage in dialogue as a way to
arrive at the truth and what is right. For example, in the glorious Qur’an the
Prophet was commanded in Surah Ali Imran (Verse 64):

Say (O Muhammad): “O people of the Scripture (Jews and Christians):
come to a word that is just between us and you, that we worship none but
Allah, and that we associate no partners with Him, and that none of us
shall take others as lords besides Allah”. Then, if they turn away, say:
“Bear witness that we are Muslims”.

This verse is a clear indication of Islam’s command of meaningful dialogue.
According to Al Sanaidy (1430/2008), there are five key features of a dia-
logue:

A deep belief and trust in what one engages in a dialogue for,
Knowledge,

Wisdom,

Freedom of thought,

Intellectual courage.

AR
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As stated above, the concepts of debate and dialogue have been used in-
terchangeably in the Islamic literature. While the mention of dialogue has
been very clear in the holy Qur’an, the same cannot be said about the concept
of debate, although many have argued that the word argue, mentioned 29 times
in the Glorious Book, sometimes referred to debate. For example, in Surah
Al Nahl (Verse 125):

Invite (mankind, O Muhammad) to the Way of Your Lord (i.e. Islam)
with wisdom (i.e. with the Divine Inspiration and the Qur’an) and fair
preaching, and argue with them in a way that is better. Truly, Your Lord
knows best who has gone astray from His Path, and He is the Best Aware
of those who are guided.

Though they do not use the word debate, this verse and many others imply
from their contextual meanings that they intend to refer to debate rather than
to an informal argument. Not only that, the context in which it is used in the
verse above implies that Muslims are obliged to engage in a meaningful debate
in an attempt to establish the truth and show the right path.

Method of the Study

The aim of this study to identify the students’ perceptions on the use
of debate strategy to teach them the subject of Tawhid, the sample of this phase
involves 200 students from the Saudi School in Malaysia who are currently
students at any level of the three years of secondary education.

To achieve the specific objectives of this study, a needs analysis survey
questionnaire will be employed. The questionnaire consists of 12 questions
revolving around the students’ perceptions of Current Method of Teaching
Tawhid Subject and intention to use debate strategy.

Cronbach’s alpha, in this study, was used to assess the internal con-
sistency reliability of development of debate strategy implementation model
for teaching tawhid in secondary school. Shown in Table 1.

Table 1. Reliability Test of Needs Analysis Questionnaire

Construct Number of Items Cronbach Alpha
Development of debate strategy
implementation model 20 852

Source: Author’s own elaboration.
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Findings

After ascertaining the reliability and validity of the research instrument
through the pilot test, the researcher went further to conduct the real test
and came up with the needs analysis for this study, Here, a total of 200 students
were sampled from three different public secondary schools in the Kingdom
of Saudi Arabia. The researcher distributed the survey questionnaire personal-
ly to the students in their schools and made an explanation where necessary.
The effort was made to collect the survey questionnaire back after completion.
Data were key-in and the result is shown in the next paragraph.

In this section, the researcher made efforts to present the result of the fin-
dings on students’ opinion on the current methods of teaching Tawhid subjects
in secondary schools in the Kingdom of Saudi Arabia. There are eight-items
questions in this section. The result of the respondents on each of these ques-
tions is presented below:

Table 2. Students’ Perception on of Current Method of Teaching Tawhid Subject
and Intention to Use Debate Strategy

SN ITEM SD D N A SA Total

The teacher does

1 {)Ivlﬁislteosftltlk(lieertletliking 14 20 11 8 | 69 | 200

only listen

The current .
2 {F;&lﬁcﬁ iosf teaching 13 95 ; 7 . 200
teacher-centred

I will be eager to
learn Tawhid if
a better method
is introduced

20 24 11 70 75 200

gséng in-cﬁass .
ebate will make me

4 more active in the 32 25 8 75 60 200
class

Using in-class
5 debate will make me 40 22 10 68 57 200
think critically

Using in-class debate

will help me improve
6 my communication 39 25 12 63 61 200

skills
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SN ITEM SD D N A SA Total

Using in-class debate
7 will teach me how to 28 23 10 73 66 200
work in a team

Usﬁl iln-clasls debate
will help me learn

8 | difficult sides 33 | 28 | 17 | 59 | 63 | 200
of argument

Using the in-class
debate method

9 allows me to express 20 24 8 68 80 200
my view about some
topics in Tawhid

My involvement
10 | in the in-class debate 30 26 12 60 72 200
will be exciting

It will be easy for me

to participate and
n express myself in the 28 22 = 8 >7 200

in-class debate

I would find in-class
12 | debate easy 27 25 14 75 59 200
to participate

Source: Author’s own elaboration.

Table 2 above shows the opinion of respondents on the current method
of teaching Tawhid subjects in secondary schools in the Kingdom of Saudi Ara-
bia. Based on the result above, On question number 1 in the survey question-
naire, it was found that 86 (43%) of the respondents agree that their teachers
do all the talking when they are teaching the subject of Tawhid while students
only listen. 69 (34.5%) of the respondents strongly agree that their teachers
do the talking while students only listen in the Tawhid class. This shows that
most of the students see the teaching of the Tawhid subject as the responsibil-
ity of their teachers because these teachers do all the talking while their stu-
dents listen. Therefore, there is a need for a better and alternative method that
will involve the students in the classroom teaching, not just a passive listener.

Moreover, it was found from question 2 of the survey questionnaire
that 73 (36.5%) of the respondents agreed that the current method of teaching
Tawhid subject in secondary schools in the Kingdom of Saudi Arabia is teacher-
centred while the remaining 82 (41%) of the respondents strongly agree that
the current method of teaching Tawhid subject is teacher-centred. Since the



30 Wail Ismail, Muhammad Hijab al-Hugbani

majority of the respondents are in support, the researcher, therefore, con-
cludes that the current method of teaching Tawhid subject in secondary schools
in the Kingdom of Saudi Arabia is teacher-centred. This may be responsible
for the reason why these students are not interested in the Tawhid class
as reported above. The in-class debate method may be introduced in order to
encourage active participation of students in the teaching activities in seconda-
ry schools in the Kingdom.

Furthermore, from question 3 it was found that 70 (35%) of the respondents
strongly disagree that the current method of teaching Tawhid subject does
not make the subject interesting. Also, 74 (37%) of the respondents disagree
with this question claiming that the current method of teaching Tawhid subject
in secondary schools in the Kingdom of Saudi Arabia does not make the subject in-
teresting. Therefore, there is a need for an alternative method which can be
provided by the in-class debate method.

As for the students’ perception of the effectiveness of using debate strategy,
it was found from question 4 that 75 (37.5%) of the respondents agreed that
using the in-class debate strategy for teaching Tawhid subject will make them
more active while the remaining 60 (30%) of the respondents strongly agreed
that the use of in-class debate strategy for teaching Tawhid subject will help
in making them more active. Also it was found from question 5 that 68 (34%)
of the respondents agreed that using the in-class debate strategy for teaching
Tawhid in secondary school will make them think critically while the remain-
ing 57 (28.5%) of the respondents strongly agree that using the in-class debate
strategy for teaching Tawhid subject will have this result.

Furthermore, 63 (31.5%) of the respondents agreed that by using the in-class
debate strategy for teaching Tawhid subject on question 6 and 61 (30.5%) of the re-
spondents strongly agree that using the in-class debate strategy for teaching Tawhid
subject in secondary school will help to improve their communication skills.

The next question centres on the importance of the in-class debate strate-
gy for enhancing teamwork among students. On this question, Table 2 above
shows that 73 (36.5%) of the respondents agreed that using the in-class de-
bate strategy for teaching Tawhid subjects in secondary schools will teach
them how to work as a team while the remaining 66 (33%) of the respondents
strongly agree with the question.

In addition, the question in item no 8 in this section relates to the importance
of the in-class debate strategy in helping students to learn different sides of the
argument. On this question, Table 2 shows that 59 (29.5%) of the respondents
agreed that using the in-class debate strategy in teaching Tawhid will help them
to learn different sides of the argument. 63 (31.5%) of the respondents strongly
agree with this question. It can be deduced from this result that 45 (22.5%) of the
respondents do not support this question. This, therefore, means that whenever
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the in-class debate strategy is implored in teaching Tawhid subjects in secondary
schools it will help students to learn different sides of the argument.

Considering the question in item number 9 of the survey questionnaire,
it was found that 68 (34%) of the respondents agreed that the use of in-class
debate will allow them to express their views about some topics in Tawhid. Still,
on this, 80 (40%) of the respondents strongly agree that the use of in-class deba-
te will allow them to express their views about some topics in Tawhid.

As shown in question in item number 10 that 60 (30%) of the respondents
agree that their involvement in the in-class debate will be exciting and 72 (36%)
of the respondents strongly agree that their involvement in the in-class debate
will be exciting. Therefore, the researcher went further to ascertain the percen-
tage of respondents that support or oppose this question.

Commenting on the respondents’ view on question 11,78 (39%) of the re-
spondents agree that it will be easy for them to participate and express them-
selves in the in-class debate and the remaining 57 (28.5%) of the respondents
strongly agree that it will be easy for them to participate and express them-
selves in the in-class debate. It can, therefore, be concluded that a larger
percentage of the respondents argued that it will be easy for them to participate
and express themselves in the in-class debate.

As seen in question 12 it was found that 75 (37.5%) of the respondents agree
that they will find the in-class debate easy to participate in while the remain-
ing 59 (29.5%) of the respondents strongly agree that they will find the in-class
debate easy to participate in.

Discussion of Findings

The researcher finds that these results are consistent with the existing lite-
rature (for example, see: Berdine”; Bonwell & Eison*; Darby®; Elliot*; Alén,
Dominguez & Carlos?’; Ramlan et al.?®). These previous studies stressed that
debate strategy engages students in active learning rather than being passive
learners in their classes. Furthermore, the vast majority of the students also

#R. Berdine, Increasing student involvement in the learning process through debate on contro-
versial topics, “Journal of Marketing Education” 1987, Vol. 9, Issue 3, pp. 6-8.

#C. Bonwell, J. Eison, Active learning: Creating excitement in the classroom, Washington, D.C. 1991.

»M. Darby, op. cit., pp. 1-10.

»1,. Elliot, Using debates to teach the psychology of women, “Teaching of Psychology” 1993,
Vol. 20, Issue 1, pp. 35-38.

YE. Alén, T. Dominguez, P. de Carlos, University students’ perceptions of the use of academic
debates as a teaching methodology, “Journal of Hospitality, Leisure, Sport & Tourism Education”
2015, Vol. 16, pp. 15-21.

#F.A. Ramlan, N.M. Kassim, S. Pakirisamy, V. Selvakumar, The impact of debates as a teaching
strategy in the classroom to medical students, “E-Academia Journal UITMT” 2016, https://www.
journale-academiauitmt.edu.my, retrieved 7.09.2017.
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believed that in-class debate strategy will galvanize their thinking abilities
and stimulate critical thinking abilities in them. This is also consistent with
the previous literature as has been found by studies such as Dundes?®’; Stenger
& Garfinkel®; Dickson®; Proulx*; Krieger®; Darby**; Doody & Condon®; Alén,
Dominguez & Carlos®; Zare & Othman?. All these studies argued that debate
strategy fosters critical thinking skills in students.

Another reason that prompted the students to accept debate strategy is
their belief that debate can improve their communication skills. This corre-
sponds with the findings of various studies in the previous literature. For exam-
ple, Darby®; Lin and Crawford*’; Nuraeni®’; and Zare and Othman* all found
in their respective studies that debate strategy of teaching leads to students’
improvement of communication skills. Furthermore, another finding is that
the debate strategy of teaching improves teamwork and collaborative learn-
ing. This corresponds with the findings of Kennedy*; Darby*’; and Zare and
Othman* who all found in their respective studies that using debate strategy
in teaching inculcate teamwork and collaborative learning among the students.

#L. Dundes, Small group debates: Fostering critical thinking in oral presentation with maximal
class involvement, “Teaching Sociology” 2001, Vol. 29, No. 2, pp. 237-243.
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retrieved 29.05.2017.
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mental issues, “The American Biology Teacher” 2004, Vol. 66, No. 1, pp. 26-33.

% D. Krieger, Teaching debate to ESL students: A six-class unit, “The Internet TESL Journal” 2005,
Vol. 11, No. 2, http://iteslj.org/Techniques/Krieger-Debate.html, retrieved 28.08.2013.
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7P. Zare, M. Othman, Students’ perceptions toward using classroom debate to develop critical
thinking and oral communication ability, “Asian Social Science” 2015, Vol. 11, No. 9, pp. 158-170.
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Debate strategy is also accepted by the students, because it is linked with
giving them a chance to learn many sides of the same argument. This is also
supported by previous studies, as Krieger* and Darby* found that debate strat-
egy enables students to be informed about different sides of the same issue.
This view is also shared by other studies (see: Yang & Rusli*’; Munakata®).

All the findings so far discussed in this chapter show that there is need
to introduce the in-class debate strategy implementation model for teaching
Tawhid subject in Saudi secondary schools. This is very necessary, as ar-
gued by Venkatesh, et al. who stated that the learners should accept and intend
to use a proposed solution before the implementation of the solution. Thus,
the study focused on the development of debate strategy implementation
model for teaching Tawhid subject in Saudi secondary schools.
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