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TRADITION, PERSPECTIVES
AND RECOMMENDATIONS CONCERNING
EDUCATION FOR OLD AGE

We now know a lot about what enables us to
put off decrepitude. It is, above all, activity that is
appreciated and useful and then also a vivid pro-
pensity to have one’s interests satisfied.

Aleksander Kaminski

Introduction

In a fit of good mood, a professor of logic explained to his students once that
from the perspective of logic a statement “All people are mortal” was not true. In
order to prove this statement right a person who could be able to verify it would
be needed, but the mere fact of such person’s existence would disapprove the
truthfulness of its content. Thus logic comes to the rescue of hope for immortality,
this eternal desire that probably all people envious of the angels as well as keen
readers of vampire stories or old legends about people who did not die, cherish.
Old people have always regretted their lost youth, while young ones have suc-
cessfully avoided the thought of sharing the fate of the elderly they observed. Old
age is regarded as a curse or unavoidable evil, time of sadness, last period of life
leading to death.

It is not the aim of this paper to explore or analyse different known defini-
tions of senility. I would like to emphasis here that my argument focuses on the
psychosociological aspect of the phenomenon, and therefore the following defini-
tion of senility by American gerontologist A. Lansing is used as reference for my
argumentation: “[aging is] an advancing process of unfavourable changes, usu-
ally connected with the passage of time, revealing itself after reaching maturity
and leading to death.” (Lansing, 1952). The expression “unfavourable changes”
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designates disturbance of an equilibrium or homeostasis that every organism
seeks to maintain. This disturbance further causes instability of elderly people’s
social position.

A duality of human life is manifested in analyses of senility. On the one hand,
elderly persons constitute an indispensable element of the society; meanwhile, on
the other hand, they are marginalized. Moreover, it is remarkable that while writing,
talking or reading about the elderly, people tend to — perhaps subconsciously — never
use “we, the elderly” clause, that is, first-person narratives (either in singular, in ac-
cordance with individualistic concepts or in plural, as representing social concepts).
Narratives of the elderly always take form of third-person, either singular or plural.
When we connect this to how unavoidable each narrator’s mortality is as well as to
the fact that senility has been to a large extent repressed in our consciousness and
imaginary representations of our own life' far reaching consequences may be drawn
from given situation, with advanced carelessness about the elderly as a numerous
group of marginalized and helpless individuals, to start with.

The main point of the argument relies in a conviction that becoming aware
of one’s position in the passage of time is the key element of education for the
elderly. It is only when the process of building time-consciousness, which is ex-
plored in the last part of the paper, is completed that will successful engagement
in problems and interests of the elderly be possible for institutions and social
movements. This conviction derives from an assumption that the people standing
behind these institutions can be involved in activities for the sake of seniors only
after they comprehend their own interest and their own needs there. Otherwise, it
is asserted, a mental and real marginalisation is going to be an advancing process
and no external influence — either through a rule, obligation, law or reference to
morality and humanitarianism — will be capable of a successful defence of the
rights of the elderly.

Brief Review of Perspectives on Education for the Elderly

Securing possibly longest lasting self sufficiency has been the prime pur-
pose of education for the elderly in the gerontologic tradition. There are three
basic premises serving for assessment of prosperity in old age, according to the

! Let me illustrate it with a situation that frequently reoccurs during workshops with various
age groups, devoted to social work with the elderly in their place of living. I always dedicate the first
session to activities aimed at inspiring students to reflect on senility. In a short exercise consisting
in associating “senility” with reference to oneself, usually the reply: “I will not become old” is the
most common, and only some 2-3 persons out of ca 25 in the group will allow their imagination
to assume that they will also grow old, which does not mean that their emotions connected to this
image are pleasant.
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successful ageing theory presented by J.W. Rowe and R.L. Kahn. These are: low
level of disability, high level of self-sufficient physical performance, and active
involvement as well as interest in life (Rowe, Kahn, 1997). It is interesting that ac-
cording to these criteria also the psychosocial position of the youngest generations
could apparently be assessed negatively, which in turn should cause not really the
development of education for the elderly but its inclusion into a wider scope of
management of life cycles.

It is necessary to distinguish two aspects of education devoted to the elderly
— education for old age and education in old age. A. Kaminski, pioneer of the
Polish pedagogical research with respect to the elderly, introduced this distinc-
tion. His main focus was upbringing till old age, however in view of his concept
of long-life-learning as well as the whole of his pedagogical thought it is permis-
sible, for the sake of this paper, to consider upbringing as a derivative of educa-
tion. Upbringing for old age is, according to Kaminski, an introduction into a cer-
tain knowledge, carried out from youth till middle adulthood. This knowledge
includes the needs, forms of activity, limitations and abilities of seniors, and types
of support offered to them, beside their rights and obligations or moral and ethical
duties. This knowledge is by default directed at “future seniors” and its aim is to
teach younger generations how they should support elderly people who are pres-
ently members of the society.

Upbringing in old age means enriching the knowledge, abilities and habits
in all subsequent stages of late adulthood. Senior groups are the direct target of
these educational activities. The curriculum of upbringing in old age includes
knowlegde about ways of maintaining possibly longest lasting self-sufficiency,
responsibility for social position including knowledge of techniques of preventing
negative social image of the elderly, development of cognitive activity and moti-
vation for setting one’s life on the right course and giving it the right meaning, en-
hancement of creative abilities for the sake of time management and expansion of
one’s interests as well as participation in continuous education (Kaminski, 1978).

The concept of education for old age in Poland reaches back to the 16th and
17th century. It was promulgated by S. Maricjusz in his book of 1551 entitled
O szkotach, czyli akademiach ksiqg dwoje [ Two Volumes on Schools i.e. Academies]
(Maricjusz, 1975) and J.A. Komenski in his work Pampaedia of 1656 (Komenski,
1973). Komenski proposed to establish eight educational institutions operating in
accordance with phases of life, including a “school for senility” (Schola Senii)
and a “school for death” (Schola Mortis). Thanatotherapeutical institutions may
be considered as a contemporary counterpart to “schools” whose purpose was to
explore the transient aspect of human life. There are a number of “schools of dy-
ing” in Poland, and these established around the world — including a psychologi-
cal training consisting in burial alive — enjoy great popularity’. Schools of this

2 Compare: <http://www.focus.pl/cywilizacja/zobacz/publikacje/pogrzebani-zywcem/>[10.10.2011].
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sort, established in Japan for instance, serve the purpose of spreading awareness
about human mortality and encourage to looking for sense in life.

Gerontologists have been for years discussing and presenting various per-
spectives on the issue of preparation for old age, however not many of them
opened up to participate in the debate on managing different phases of life. Thus
only problems of people who are already old have been taken into account. The
people who are still professionally active are neglected and marginalised in the
gerontologist studies, as if these people were not going to become old within
10-30 years. Meanwhile, neglect of their education for old age may serve only
for maintaining the status quo. I will hereby sketch selected gerontologic stand-
points and hence expose the premises for my own argument on education for
old age.

“Learning throughout lifetime” —is a slogan thataccording to O. Czerniawska
is going to become a motto for the 21st century. Czerniawska’s study seems to
be a part of a larger current whose aim is to “study in order to live” and whose
background was created by such authors as Protagoras, Plato, H. Spencer,
L. Krzywicki, E. Fromm, B. Suchodolski (Stopinska-Pajgk, 2009). Several edu-
cational principles are connected to this slogan and they are carefully applied
into the education for old age. Here are the principles: to study in order to act;
to study in order to cohabit; to study in order to know; to be in order to study.
The purpose of implementing these principles is not just to participate in typi-
cal educational formation, but also to build a certain awareness thus becoming
conscious of the fact that life itself creates educational situations. Studying,
both in the traditional sense but also as innovative approach to learning, teaches
opening up towards oneself, others and the world. Thus, studying is to become
a manner of living, a lifestyle.

According to H.R. Moody, an American gerontologist, an elderly person is
particularly obliged to develop, in order to comprehend not just oneself but also
others, and above all to grasp the sense of permanent changes taking place in the
surrounding world. Thanks to personal development an elderly person can set
models of life for future generations, actively participate in the functioning of
the social, cultural and even political environment (Orzechowska, 2003).

An American psychologist involved with projects connected with experi-
mental learning — J. Mezirow — proposes a concept of studying comprehended as
choice-making. He claims that choices conditioning learning always refer to three
spheres: present, past and future (Mezirow, 1990). It is through critical reflection
that people realise their own psychological and cultural premises that have had
impact on reviewing of their own lives within the dimension of time and chrono-
logical structure.

All above mentioned elements are reflected in my concept of education for
old age, understood as awareness of one’s own position in the passage of time.
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Premises of Education for Old Age

Taking into account the demographic aspect of changes in the structure of
the world human population is the most important reason for search of positive
solutions in the area of senility sensu lato. The results following from the process
of ageing of the societies and social problems connected to it, which present the
situation of the elderly, have become the focus of interest of gerontologists, geri-
atrists, psychologists, sociologists and social politicians, and are being thoroughly
analysed in literature on the subject (Szarota, 2004). The percentage of people liv-
ing up to very advanced old age steadily grows, globally. Demographic ageing of
societies has become a symbol of the 20th century. There is a debate over E. Gee’s
notion of apocalyptic demography whose effects for societies amount to:

— homogenisation of groups of seniors,

— blaming elderly persons,

— perception of the process of ageing as a social problem,

— instilling inter-generational conflicts based on the discussion about inter-
generational (in)justice or (in)equality,

— unconditional and constant connecting the process of ageing with social
politics (Szukalski, 2009).

P. Szukalski completes the consequences following from apocalyptic demog-
raphy with an additional assumption: that is, inevitable deterioration of the state of
health, cognitive abilities, and social and professional competence. This convic-
tion leads to pressure exerted on seniors for “adjusting” to the changing situation
and for abandoning their current social roles. This means that the state must com-
pensate the deficits resulting from changing previous roles, and it is being done at
the expense of younger generations (Szukalski, 2009, 26-27). This attitude makes
frustrations and social conflicts grow even stronger and can lead to an increase in
the phenomenon called “ageism”. The latter consists in creating stereotypes and
unequal treatment of individuals based on their belonging to different age groups
(Szukalski, 2004, 11-15; Szukalski & Kowaleski, 2008, 153-184).

Apart from demographic tendencies and ageistic attitudes and difficult social
situation or need to seek positive solutions for the role of senility in the life of the
human, there are several other problems: lack of awareness of one’s own proc-
ess of ageing or its consequences, growth of the elderly people’s population, and
negative social attitude. The latter is characterised by a specific dualism of a posi-
tive image of seniors-family members against simultaneous negative or hostile
attitude towards seniors from the neighbourhood or strangers who we share public
spaces with.

Withdrawal from social roles of elderly people whose state of health, physical
and intellectual capacities as well as social potential enables them to participate,
is another reason why education for old age should be explored. These persons
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exclude themselves on their own in reaction to social pressure resulting from
above mentioned factors.® In connection to this it is necessary to significantly
redefine efforts to be made for the sake of education for old age. Perhaps more
attention should be paid to its internal and personal aspects than to institutional
solutions that take form of external activities or social action. The latter should
certainly not be altogether abandoned, but focus of attention should be shifted.

Project of Education for Old Age

It is easy to observe from everyday experience, that changes in life start with
a decision taken on the intellectual level. Certainly, such decision can be sup-
ported by our physical or emotional state, however it is the decision about taking
a certain attitude which determines the extent of change to be implemented. This
phenomenon concerns foremost, for instance, persons suffering from cancer, as
a transformation of the way of thinking — achieved through conscious decision
making — is crucial for the sake of their recovery. Ever more sociological and psy-
chological studies demonstrate that the quality of life depends on attitude. Authors
of the article entitled Happy people live longer present a detailed review of litera-
ture in support of this thesis (Diener, Chan, 2011).

Biological ageing depends to an extent on psychic attitude to this process
as well as on observing a number of principles linked to management of every-
day life. Researchers have identified factors common for the population of people
known for longevity. A life full of social interactions and professional activity
are first and most important factors strengthening longevity, followed by happy
married life, close friendly relationships and physical activity. Adequate motiva-
tion for decision making, based on the rule of free will, as opposed to pressure in
decision making, is another advantage. If we build social interactions it is because
we draw genuine joy and pleasure from them, if we undertake physical activity,
it is also for the enjoyment of it and not due to an obligation, if we work, it is in

3 My own working calculations based on data from 2006 indicate that ca 5 million people at
the age of 60+ (!) are socially inactive in Poland. They probably limit their activity to their own liv-
ing place and public space needed for the sake of everyday life matters. The following criteria were
taken into account: physical state that excludes from continuous care, provided either by relatives
and friends or institutional, completed 60 years of age, and neglecting the number of people par-
ticipating in institutional forms of activisation such as “Third Age University” or “Seniors’ Clubs”.
Also, about 1 million people who receive a permanent nursing subsidy from the Social Insurance
Office (Zaktad Ubezpieczen Spotecznych) were excluded. This means that every eighth Pole may
find him/herself in the situation of “social concealment and the only activity filling up his/her life
is “waiting for death“. This perspective is horrifying not only from the point of view of those who
are pensioners today, but also with respect to the future of younger generations who are not prepared
for this model of ageing.
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an area that brings us satisfaction and not under pressure, in stress or by orders
(Friedman, Martin, 2011)*.

If follows that good ageing starts with thought processes and with attitudes
that people take as well as emotions that they experience. Therefore, the process of
education for old age should be starting from efforts towards development of con-
sciousness of one’s position in the passage of time. Education for old age should
be understood as becoming aware of the fact that as a human being I am placed
in life within a framework of time and not independently of it while the passage
of time concerns everybody else but myself. The latter conviction may be con-
ceived as a result of a foremost timeless character of our mind that is a mysterious
and immaterial faculty, sometimes referred to as “a divine gift”. Nonetheless, re-
gardless of the “spiritual” factor that displaces us beyond the framework of time,
building of awareness of our position in time is a necessary first step towards
an efficient and successful education for old age. A state of mind that provides
tranquillity, acceptance of oneself as well as of one’s past, present and future,
including the perspective of death would — through internalisation of all stages of
time — enable personal growth and prepare the elderly for unknown perspectives
of the encroachment of time. In other words, the purpose of education for old age,
conceived as prevention of unfavourable effects of living through senility relies in
creating a situation when the human comprehends and accepts all transformations
that are her or his share.

Building of the consciousness of being rooted in time serves as a premise
for subsequent stages of education for old age. What are the methods of creating
awareness of one’s transitive position in time? The experience of the present is
a crucial although remarkably difficult experience that establishes a perspective
on time that enables progress. Excess of stress usually causes people, regardless
of their age, to root their consciousness primarily in the past and in their own his-
tory or its events, which often results in holding oneself captive in the past life.
Expectations, desires, dreams or plans that detach one from his or her here and
now into an unknown and incomprehensibly distant future are another result of
stress. Both of these attitudes sever the person from genuine presence in current
situation. Such “un-timing” impacts one’s contact with the present and causes
one’s separation from the reality of time. It often happens that medical examina-
tion of the state of internal organs reveals that the biological age of the organism
differs from that expected of the actual age of the person (organs are too young

* This research was a follow up to an earlier one commenced in 1921 by a Stanford professor
L. Terman who had surveyed a group of 1500 ten year olds in terms of their intelligence and other
psychological characteristics. The investigation was carried out by researchers from the University
of California who analysed further life stories of the participants of Terman’s research, both living
and dead. Based on these analyses psychologists have drawn a model personality and lifestyle of
a long-living person.



44 Maria Luszczynska

or too old, the latter more frequently). Symultaneously, psychological examina-
tion that establishes psychic age in reference to actual age of the person, often
reveals that emotional or psychic maturity is irrelevant to actual age determined
by the date of birth. This sort of time disproportion may be a cause of accumu-
lation of stress, excessive biological exhaustion, psychic and somatic illnesses
that inhibit growth and prevent the individual from experience of peacefulness
or repose.

Rooting oneself in the present is necessary for the sake of re-establishing
one’s relation with the reality of time, attaining composure, experiencing joy or
conscious managing one’s own vital energy. This concerns both physical energy
as well as that of psychic or emotional nature. Settlement in time leads also to
development of one’s spiritual potential that, regardless of age, is essential for
finding meaning in every sphere of life (Fromm 1994). The ability to estab-
lish oneself in the present could become a method for solving developmental
conflicts connected with the eight stages of human life mentioned above after
E. Erikson. The last, eighth stage encompassing the period of life over 60, is
characterised by a crisis concerning integration of the ego vs. despair. The pe-
riod includes a positive review of one’s life which requires wisdom and leads to
the state of integration. Achievement of integration induces discovery of mean-
ing in life and reaching an assurance about the value of one’s choices in life,
in spite of the fact that they could have been different. Lack of fear of death is
a positive manifestation of integration. The experience of the present could cer-
tainly be helpful in solving conflicts concerning earlier stages of one’s growth
as well. On the other hand, exercising settlement in the present moment after 60
years of age could help achieving integration after previous unresolved crises.
Adults whose ego is integrated are capable of reviewing their own past and
regarding themselves as valuable persons. A failure to solve this crisis leads to
despair, feeling of incompetence and regarding one’s life as unfulfilled (Dembo,
1997, 371-376).

People who are currently seeking ways to experience the present utilise
various methods of work with the body and through the body. It turns out that it is
the state of the body and its experiences that play a key role for the emotions and
the intellect in building up consciousness of its own transitive character. Known
research leads to various kinds of activities with regard to the body, starting with
care for health, preventive examination, learning to understand the body’s signals,
pain management, through care for a diet proper for each organism, systematic
physical involvement, participation in various sports activities as well as move-
ment trainings (for instant: yoga, tai-chi, qui-gong, dance activities), and finishing
with meditation and building spiritual relations based on the work on the body.
Various schools of spirituality have been going through a period of renaissance
lately. They refer to the axioms of different religions. Schools of silence, prayer
and meditation that teach building close relationships with the Absolute through
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the body can be found within Christianity, Judaism, and Hinduism. Interest in
popular-scientific literature tackling the themes of spiritual growth concerned
with experience of the present has increased lately (Kabat-Zinn, 1995, 2009;
Tolle, 2003; Mindell, 2007).

A constructive relationship with the present inspires to experience primary
solitude in its most existential dimension. This sort of solitude was analysed by
philosophers like J.P. Sartre, T.W. Adorno, F. Nietzsche, Jose Ortega y Gasset,
S. Kierkegaard to mention but a few recent thinkers (Tyburski, Domeradzki,
2006). Mystical thought is to a great extent based on the experience of solitude as
well, as is manifest in the writings of St. John of the Cross or St. Bonaventura and
even John Paul II. The experience of solitude becomes the main factor of spiritual
growth and an offset of the way towards the Absolute, regardless of religion that
provides notions and axioms (Carmody, Carmody, 2011).

This primary existential experience of solitude is a condition sine qua non
for building all other relations secondary to it — with oneself, with other peo-
ple, including the closest (immediate family) or more distant (relatives, friends,
acquaintances, neighbours, cohabitants of the same region). I purposefully do
not mention the relation with the Absolute as a condition for proper relations as
such conviction makes a part of a religious paradigm while I am convinced that
relations with oneself or other people are possible without a conscious, clearly
defined and experienced relation with the Absolute. One can, on the other hand,
debate the quality or depth of relationships when with or without the relation
with the Absolute. I should leave the latter to individual decisions and insight. It
is solitude that becomes a universal milestone in the education for old age, for
everybody.

Solitude defines us in our relationship with ourselves and taming of soli-
tude as well as ability to spend time with oneself is a derivative of it. This
leads to development of a culture of hobbies, and the fact of entertaining inter-
ests beside professional activities is a favourable factor for undertaking actions
enhancing activity of the elderly, which many surveys confirm (Czerniawska,
1998; Dzikomska, 2008). Besides, World Health Organisation has introduced
the concept of successful ageing, which is ever more often identified with active
ageing. The latter relies in modelling politics in such a way as to provide the
elderly access to three spheres conditioning an optimum quality of life. These
spheres are health, self-sufficiency and productivity. A conviction that happy
ageing is a sum of (social and professional) activity that takes state of health
as its goal is constitutive for active ageing. Activity is to be of both individual
and group character therefore institutional and legal solutions ought to reinforce
these forms of activity. They lead to an enhancement of self-sufficiency and thus
to relieving the society of material and personal costs of care for the elderly as
well as to raising of the sense of solidarity between generations, necessary for
the sake of social unity (Walker, 2006).
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Once a person builds up a constructive relationship with himself or herself,
the person is capable of building a relationship with the Other (Levinas, 1998).
These others — parents, partners, children — can be offered unconditional love
that protects them from destructive references to the past or present of the per-
son who enters into these relations. Such person will set his or her closest aside
from the sphere of pretence or expectations. This positive experience enables
creation of new models of care and a core for intergenerational relations. An
intergenerational exchange of beliefs, traditions, history and archetypes of rela-
tions whose fruit will be an ability of managing social relations takes place in
the family in the context of the passage of time. It is there that one is able to
find and define oneself in the context of intergenerational relations, to build an
attitude of respect, exchange and tolerance for differences, both concerning age
as well as social roles. It is compulsory for the sake of functioning in the society
within the range of individual and social contexts and for fulfilling one’s obliga-
tions and realising professional, consumer, personal and finally community ori-
ented activities. A constructive and undisturbed attitude towards oneself based
on the consciousness of one’s transitory nature eventually leads to attitudes
desired by the education for old age, that is elimination of social stereotypes,
acceptance of implementation of activities aimed at anti-marginalising of the
elderly, financing geragogic coaching and socialisation of the elderly, therapies
and rehabilitation of the elderly, meeting of various needs of the elderly, which
involves making seniors heard in the public debate. | have no illusions that tol-
erance for the elderly must be based in an individual personal experience and
not in external activities.

A question remains unanswered though: who is supposed to “teach” educa-
tion for old age and inspire to enter into primary experience? The very nature of
the experience requires that its object and subject should be an individual, how-
ever relations with other people should serve as stimulants for gradual experience
of mortality, solitude, transition and — eventually — integrity.

Education for old age should therefore begin in childhood, in the period be-
fore the child is introduced to social life by public educational institutions. Parents
and guardians are the child’s first partners in taming the transitory character of
life. Referring to their own experience of change, finality or suffering they are
capable of gradual familiarising of the child with the transitive nature of time and
teach him/her to live in the present. A positive attitude of the parents themselves
is the only condition for the success of this sort of education.

Educational, cultural and social institutions can take on the tasks connected
to preparation for old age, later. Their duty would be to organise real situations
referring to experiences of young, adult and elderly people. Exchange and co-
participation in given situations might facilitate a transformation of the psychic
processes of all interacting participants, which would encourage mutual psycho-
social enrichment.
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Summary

The process of changes founding the project of education for old age starts
with the individual. The order of education for old age comprehended as build-
ing awareness of one’s position in time begins from establishing one’s relation
to past and future. It can be done through activities of therapeutical character,
through vivisection or through a process of building self-awareness according to
the principle that everything that we experience (especially that which is painful)
has a meaning and befalls us for a reason. A discovery of this meaning enables the
individual to take a distanced perspective towards past events or future expecta-
tions. This in turn leads to searching for methods of work with one’s body appro-
priate for the individual and aimed at rooting oneself in the present. A success in
rooting oneself in the present causes a deep experience of solitude and primary
existential fear. This experience serves as a foundation for the individual’s relation
towards oneself and leads to acceptance of one’s existence. The latter is a neces-
sary premise for successful relations with the closest environment, usually family,
and further it creates positive, dynamic and constructive relation with other “social
classes” — that is other generations and members of the individual’s community. It
seems that this strictly psychological journey is the only condition for a success-
ful education for old age, as it is only the influence of such strong existential and
universally valid experiences that can lead towards recognition of the importance
of the process of ageing and to building solutions within social consciousness as
well as institutional or legal solutions that follow from it. However, no external
solutions of the problem of ageing of the society will have an appropriate impact
without the individual’s deep experience of time. Building of an awareness of
one’s position in time will cause a transformation of one’s health, and social, pro-
fessional, educational and personal attitudes. Only this process leads to a social
change, not the other way round. It is also capable of meeting the tasks connected
with traditional education for old age, such as:

— acquisition and development of abilities for planning one’s own life in
view of the perspective of ageing that can in its optimum form be a neutral state
that will not inspire negative emotions,

— overcoming of individual and common stereotypes about ageing,

— developing different concepts on age-management with regard to the con-
sciousness of roles and tasks for each stage in human life, without preference
given to any of these stages,

— acquisition of readiness to making any changes necessary in life which is
a direct result of creating a positive relation with one’s past and future and of be-
ing truly aware of the present.

Introducing the individualistic model of education for old age will enable
promotion of a positive, active image of the elderly in the public sphere. A society
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that favours active lifestyles for the elderly can take better advantage of the rich-
ness of experience and knowledge that its elder members possess. Such society
has an image of ageing relevant to existential situation of the human and it is able
to draw energy from the phenomenon of old age instead of perceiving it as a threat
for its functioning.
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